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lishing develops a teacher’s ability to think critically by lead- 
ing him to submit his ideas to the judgment of his peers, 
while teaching encourages a scholar to express his views 
clearly enough to communicate them effectively to those not 
as knowledgeable as he” (p. 240). 


But good scholarship and good teaching both require time; 
and in the imperfect world in which we live, the rewards of 
the profession—tenure, rank, and salary as well as teaching 
well-prepared students under reasonable conditions—are re- 
served for scholarship. Beginning teachers coping with intro- 
ductory courses know that if they do not publish they will 
find themselves either unemployed or teaching under condi- 
tions that make scholarship and publication almost impossi- 
ble. Tenured teachers, unless they are among the favored 
few at research universities, sometimes juggle their time to 
manage both teaching and scholarship, sometimes settle for 
one or the other, and sometimes, cynically, for neither. A 
graduate-school course in teaching methods or supervised 
teaching would enable beginning teachers to cope better with 
the demands made on them. A more radical and far-reaching 
remedy for bad teaching, which seems not to have occurred 
to Cahn, is departmental commitment to fostering good teach- 
ing and institutional commitment to rewarding it. 


In “The Uses and Abuses of Grades and Examinations,” 
Cahn is much less concerned with the process of learning 
than his contributors are. He wants to test the product and 
gear students to production. He has a number of solid, com- 
monsensical points to make about what constitutes a good 
examination and also argues what scarcely seems to me argu- 
able, that a good examination is a valuable learning experi- 
ence. His argument turns polemic, however, when he insists 
on the ‘bracing effect of examinations frequently given and 
rigorously graded: “Competition fosters excellence, and with- 
out that challenge most of us would be satisfied with accom- 
plishing far less than we are capable of” (p. 229). He also 
prefers examinations to papers; a paper (as he conceives it) 
does not require mastery of the entire range of material in 
a course nor put students on their mettle the way an exami- 
nation does. “Furthermore,” he writes, “it is not difficult to 
copy ideas from a book, alter them slightly so as to avoid 
the charge of plagiarism, and use them in a term paper with- 
out ever thoroughly understanding them” (p. 221). Perhaps 
his mumbling composition teacher accepted. such papers. 


But there are papers other than term papers, and frequent 
short papers provide at least as valuable a learning experi- 
ence as frequent examinations. Knowing what constitutes a 
good paper assignment is as important as knowing what con- 
stitutes a good examination; Partridge’s essay on English 
would have been more useful had he not declined to give 
advice on what he calls “housekeeping” (p. 68). Students 
may plagiarize for a variety of reasons, and some of them 
are our fault; if we assign papers loosely and without guid- 
ance on topics beyond their authority and competence, we 
virtually invite them to plagiarize. And if we do not assign 
them papers, we deprive them of opportunities to mature and 
refine their thinking about what they have learned under the 
only conditions that make such thinking possible. Cahn, let 
me add, teaches philosophy. 


Examinations are also more impersonal than papers and 
we can grade them as Cahn advocates if we wish, by running 
through the lot question by question toting up part-scores. 
If, like Cahn, we regard a ten-symbol grading scale (of A 
through F) as uniquely suited to assessing varieties of student 
production, we will use the entire scale. Teachers who re- 
strict themselves to its upper or lower ranges subvert its 
efficiency, and so do teachers who use a distribution curve; 
Cahn criticizes them all but, needless to say, it is the current 
use of the upper range that most exacerbates him. He wants 
us to use F and he wants it left on student transcripts: a 
grade of No Credit given in place of F and later removed he 
calls “pure deception” (p. 37). If students later pass a course 
they failed, the F should appear along with the grade: “Other- 
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wise, those who are trying to evaluate his work will be mis- 
lead [sic], since, for example, it is likely a student who had 
to take introductory chemistry two, three, or four times be- 
fore passing lacks the scientific and study skills of someone 
who passed the course on his first try.” This is to treat stu- 
dents as players in a contest called “College” and teachers as 
umpires rather than coaches. Cahn’s essay is a sour and 
jarring coda to the well-intentioned essays of his contributors. 


JOAN E. HARTMAN 
College of Staten Island, 
CUNY 


INDEX TO ISSUES 


OCTOBER 1978 - APRIL 1979 
(Articles by authors) 


Astro, Richard, “English Faculty and the Federal Grant Es- 
tablishment, Part II,” Dec. 1978, pp. 1-4. 

Bataille, Robert, “Teaching Composition: Course Loads, Staff- 
ing, and Research Expectations,” Feb. 1979, pp. 12-14. 

Brinkley, Jim, “Invention: An Architect’s Approach,” Dec. 
1978, pp. 10-11. 

Brogan, Howard O., “Presidential Address: Don Quixote in 
Academe,” Oct. 1978, pp. 16-18. 

Browne, Roland A., “Buggy-Whip Making 301 and 302,” Dec. 
1978, pp. 8-10. 

Bruffee, Kenneth A., “Where is the Teaching of Writing 
Headed?” Oct. 1978, p. 15. 

Carpenter, Edwin C. and Jack Dvorak, “English Internships: 
Gateway to Non-teaching Careers,” Feb. 1979, pp. 17-19. 

wpa Catherine, “The Two-Headed Metaphor,” Dec. 1978, 
12: 
Cowan, Elizabeth, “An Overview of The CEA National Sur- 
vey of the Teaching of College Writing,” Oct. 1978, p. 2. 
Davis, Karen, ‘Composition Textbooks and the Assault on Vi- 
ey “A Look at Freshman Comp Texts,” Oct. 1978, pp. 

Dorenkamp, Angela G., “Who Should Teach Writing?” Oct. 
1978, pp. 15-16. 

Dressman, Michael R., “Educational Testing Service and the 
English Teacher,” Feb. 1979, pp. 8-12. 

Dulek, Ron, “A Device for Teaching Shakespeare’s Sonnets,” 
April 1979. 
Dvorak, Jack and Edwin C. Carpenter, “English Internships: 
Gateway to Non-teaching Careers,’ Feb. 1979, pp. 17-19. 
— Richard, “Professors and Their Craft,” Dec. 1978, 
pp. 46. 

Fulwiler, Toby E., “Life and Death in the Graduate Semi- 
nar,” April 1979. 

Gibson, Claude, ‘““The CEA 1978 National Survey; Business as 
Usual: Write, Write, Write,” Oct. 1978, pp. 3-9. 

Hartman, Joan E., Review of Scholars Who Teach: The Art 
of College Teaching, (ed. Steven M. Cahn), April 1979. 

Hester, Erwin, “English at East Carolina: Enduring and Pre- 
vailing,” April 1979. 

Hoekstra, Ellen L., “‘Class Size Does Affect Composition Writ- 
ing,” April 1979. 

Se “The Worst American Poem,” Dec. 1978, pp. 

Loughlin, Richard L., ‘First Epistle to Saint Peter, Top Rock,” 
Dec. 1978, p. 18. 


Megaw, Neill, “Collective Bargaining and College Professors,” 
Feb. 1979, pp. 1-2,4. 


Peirce, J. F., “Ancient Comedy Act Now at Liberty,” Dec. 
1978, p. 18. 

Portch, Stephen R., “Extending Ourselves: Teaching English 
In Absentia.” Dec. 1978, pp. 6-7. 

Rutherford, Anna, “From Colony to Nation: An Introduction 
to Commonwealth Literature,” Dec. 1978, p. 13. 


Page Eighteen 


lishing develops a teacher’s ability to think critically by lead- 
ing him to submit his ideas to the judgment of his peers, 
while teaching encourages a scholar to express his views 
clearly enough to communicate them effectively to those not 
as knowledgeable as he” (p. 240). 


But good scholarship and good teaching both require time; 
and in the imperfect world in which we live, the rewards of 
the profession—tenure, rank, and salary as well as teaching 
well-prepared students under reasonable conditions—are re- 
served for scholarship. Beginning teachers coping with intro- 
ductory courses know that if they do not publish they will 
find themselves either unemployed or teaching under condi- 
tions that make scholarship and publication almost impossi- 
ble. Tenured teachers, unless they are among the favored 
few at research universities, sometimes juggle their time to 
manage both teaching and scholarship, sometimes settle for 
one or the other, and sometimes, cynically, for neither. A 
graduate-school course in teaching methods or supervised 
teaching would enable beginning teachers to cope better with 
the demands made on them. A more radical and far-reaching 
remedy for bad teaching, which seems not to have occurred 
to Cahn, is departmental commitment to fostering good teach- 
ing and institutional commitment to rewarding it. 


In “The Uses and Abuses of Grades and Examinations,” 
Cahn is much less concerned with the process of learning 
than his contributors are. He wants to test the product and 
gear students to production. He has a number of solid, com- 
monsensical points to make about what constitutes a good 
examination and also argues what scarcely seems to me argu- 
able, that a good examination is a valuable learning experi- 
ence. His argument turns polemic, however, when he insists 
on the ‘bracing effect of examinations frequently given and 
rigorously graded: “Competition fosters excellence, and with- 
out that challenge most of us would be satisfied with accom- 
plishing far less than we are capable of” (p. 229). He also 
prefers examinations to papers; a paper (as he conceives it) 
does not require mastery of the entire range of material in 
a course nor put students on their mettle the way an exami- 
nation does. “Furthermore,” he writes, “it is not difficult to 
copy ideas from a book, alter them slightly so as to avoid 
the charge of plagiarism, and use them in a term paper with- 
out ever thoroughly understanding them” (p. 221). Perhaps 
his mumbling composition teacher accepted. such papers. 


But there are papers other than term papers, and frequent 
short papers provide at least as valuable a learning experi- 
ence as frequent examinations. Knowing what constitutes a 
good paper assignment is as important as knowing what con- 
stitutes a good examination; Partridge’s essay on English 
would have been more useful had he not declined to give 
advice on what he calls “housekeeping” (p. 68). Students 
may plagiarize for a variety of reasons, and some of them 
are our fault; if we assign papers loosely and without guid- 
ance on topics beyond their authority and competence, we 
virtually invite them to plagiarize. And if we do not assign 
them papers, we deprive them of opportunities to mature and 
refine their thinking about what they have learned under the 
only conditions that make such thinking possible. Cahn, let 
me add, teaches philosophy. 


Examinations are also more impersonal than papers and 
we can grade them as Cahn advocates if we wish, by running 
through the lot question by question toting up part-scores. 
If, like Cahn, we regard a ten-symbol grading scale (of A 
through F) as uniquely suited to assessing varieties of student 
production, we will use the entire scale. Teachers who re- 
strict themselves to its upper or lower ranges subvert its 
efficiency, and so do teachers who use a distribution curve; 
Cahn criticizes them all but, needless to say, it is the current 
use of the upper range that most exacerbates him. He wants 
us to use F and he wants it left on student transcripts: a 
grade of No Credit given in place of F and later removed he 
calls “pure deception” (p. 37). If students later pass a course 
they failed, the F should appear along with the grade: “Other- 


THE CEA FORUM / APRIL 1979 


wise, those who are trying to evaluate his work will be mis- 
lead [sic], since, for example, it is likely a student who had 
to take introductory chemistry two, three, or four times be- 
fore passing lacks the scientific and study skills of someone 
who passed the course on his first try.” This is to treat stu- 
dents as players in a contest called “College” and teachers as 
umpires rather than coaches. Cahn’s essay is a sour and 
jarring coda to the well-intentioned essays of his contributors. 


JOAN E. HARTMAN 
College of Staten Island, 
CUNY 


INDEX TO ISSUES 


OCTOBER 1978 - APRIL 1979 
(Articles by authors) 


Astro, Richard, “English Faculty and the Federal Grant Es- 
tablishment, Part II,” Dec. 1978, pp. 1-4. 

Bataille, Robert, “Teaching Composition: Course Loads, Staff- 
ing, and Research Expectations,” Feb. 1979, pp. 12-14. 

Brinkley, Jim, “Invention: An Architect’s Approach,” Dec. 
1978, pp. 10-11. 

Brogan, Howard O., “Presidential Address: Don Quixote in 
Academe,” Oct. 1978, pp. 16-18. 

Browne, Roland A., “Buggy-Whip Making 301 and 302,” Dec. 
1978, pp. 8-10. 

Bruffee, Kenneth A., “Where is the Teaching of Writing 
Headed?” Oct. 1978, p. 15. 

Carpenter, Edwin C. and Jack Dvorak, “English Internships: 
Gateway to Non-teaching Careers,” Feb. 1979, pp. 17-19. 

wpa Catherine, “The Two-Headed Metaphor,” Dec. 1978, 
12: 
Cowan, Elizabeth, “An Overview of The CEA National Sur- 
vey of the Teaching of College Writing,” Oct. 1978, p. 2. 
Davis, Karen, ‘Composition Textbooks and the Assault on Vi- 
ey “A Look at Freshman Comp Texts,” Oct. 1978, pp. 

Dorenkamp, Angela G., “Who Should Teach Writing?” Oct. 
1978, pp. 15-16. 

Dressman, Michael R., “Educational Testing Service and the 
English Teacher,” Feb. 1979, pp. 8-12. 

Dulek, Ron, “A Device for Teaching Shakespeare’s Sonnets,” 
April 1979. 
Dvorak, Jack and Edwin C. Carpenter, “English Internships: 
Gateway to Non-teaching Careers,’ Feb. 1979, pp. 17-19. 
— Richard, “Professors and Their Craft,” Dec. 1978, 
pp. 46. 

Fulwiler, Toby E., “Life and Death in the Graduate Semi- 
nar,” April 1979. 

Gibson, Claude, ‘““The CEA 1978 National Survey; Business as 
Usual: Write, Write, Write,” Oct. 1978, pp. 3-9. 

Hartman, Joan E., Review of Scholars Who Teach: The Art 
of College Teaching, (ed. Steven M. Cahn), April 1979. 

Hester, Erwin, “English at East Carolina: Enduring and Pre- 
vailing,” April 1979. 

Hoekstra, Ellen L., “‘Class Size Does Affect Composition Writ- 
ing,” April 1979. 

Se “The Worst American Poem,” Dec. 1978, pp. 

Loughlin, Richard L., ‘First Epistle to Saint Peter, Top Rock,” 
Dec. 1978, p. 18. 


Megaw, Neill, “Collective Bargaining and College Professors,” 
Feb. 1979, pp. 1-2,4. 


Peirce, J. F., “Ancient Comedy Act Now at Liberty,” Dec. 
1978, p. 18. 

Portch, Stephen R., “Extending Ourselves: Teaching English 
In Absentia.” Dec. 1978, pp. 6-7. 

Rutherford, Anna, “From Colony to Nation: An Introduction 
to Commonwealth Literature,” Dec. 1978, p. 13. 


APRIL 1979 / THE CEA FORUM 


Stewart, Donald C. ‘Composition Textbooks and the Assault on 
Tradition,’ “A Look at Freshman Comp Texts,” Oct. 1978, 
pp. 10-11, 12-14. 

Strommer, Diane W., “Shake Hands with an Octopus: Stu- 
dents, Jobs, and the Liberal Arts,” April 1979. 

White, Edward M., “Ten Questions on ‘English Teaching’ for 
English Professional Organizations,” Dec. 1978, p. 11. 


Zuger, Harry, “Shakespeare on Modern Higher Education,” 
April 1979. 


(Articles by titles) 


“Ancient Comedy Act Now at Liberty,” J. F. Peirce, Dec. 
1978, p. 18. 

“Buggy-Whip Making 301 and 302,” Roland A. Browne, 
Dec. 1978, pp. 8-10. 

“The CEA 1978 National Survey; Business a§ Usual: 
Write, Write,” Claude Gibson, Oct. 1978, pp. 3-9. 

“Class Size Does Affect Composition Writing,” Ellen L. Hoek- 
stra, April 1979. 

“Collective Bargaining and College Professors,” Neill Megaw, 
Feb. 1979, pp. 1-2, 4. 

‘Composition Textbooks and the Assault on Tradition, “A 
Look at Freshman Comp Texts,” Donald C. Stewart, Oct. 
1978, pp. 10-11, 12-14. 

‘Composition Textbooks and the Assault on Vision,’ “A Look 
at rc Comp Texts,” Karen Davis, Oct. 1978, pp. 
11-12. 


“A Device for Teaching Shakespeare’s Sonnets,” Ron Dulek, 
April 1979. 


“English at East Carolina: Enduring and Prevailing,” Erwin 
Hester, April 1979. 

“Educational Testing Service and ihe English Teacher,” Mi- 
chael R. Dressman, Feb. 1979, pp. 8-12. 

“English Faculty and the Federal Grant Establishment, Part 
II,” Richard Astro, Dec. 1978, pp. 1-4. 

“English Internships: Gateway to Non-teaching Careers,” 
Edwin C. Carpenter and Jack Dvorak, Feb. 1979, pp. 17-19. 

“Extending Ourselves: Teaching English Jn Absentia,”’ Ste- 
phen R. Portch, Dec. 1978, pp. 6-7. 


“First Epistle to Saint Peter, Top Rock,” Richard L. Loughlin, 
Dec. 1978, p. 18. 


“From Colony to Nation: An Introduction to Commonwealth 
Literature,” Anna Rutherford, Dec. 1978, p. 13. 

“Invention: An Architect's Approach,’ Jim Brinkley, Dec. 
1978, pp. 10-11. 

“Life and Death in the Graduate Seminar,” Toby E. Fulwiler, 
April 1979. 

“An Overview of The CEA 1978 National Survey of the 
— of College Writing,’ Elizabeth Cowan, Oct. 1978, 
p. 2. 

“Presidential Address: Don Quixote in Academe,” 
O. Brogan, Oct. 1978, pp. 16-18. 

— and Their Craft,” Richard Fulkerson, Dec. 1978, 
pp. 46. 

Review of Scholars Who Teach: The Art of College Teaching 
(ed. Steven M .Cahn), Joan E. Hartman, April 1979. 

“Shake Hands With an Octopus: Students, Jobs, and the Lib- 
eral Arts,” Diane W. Strommer, April 1979. 

“Shakespeare on Modern Higher Education,” 
April 1979. 

“Teaching Composition: Course Loads, Staffing, and Research 
Expectations,’ Robert Bataille, Feb. 1979, pp. 12-14. 

“Ten Questions on ‘English Teaching’ for English Professional 
Organizations,’ Edward M. White, Dec. 1978, p. 11. 

— Metaphor,” Catherine Corder, Dec. 1979, 
p. 12. 

“Where is the Teaching of Writing Headed?” Kenneth A. 
Bruffee, Oct. 1978, p. 15. 

“Who Should Teach Writing?” Angela G. Dorenkamp, Oct. 
1978, pp. 15-16. 


“The Worst American Poem,” David Kirby, Dec. 1978, pp. 
15-17. 


Write, 


Howard 


Harry Zuger, 


Page Nineteen 


CEA NATIONAL OFFICERS 


President: 

Earle Labor, Centenary College of Louisiana 

First Vice President: 

Elizabeth L. Huberman, Kean College of New Jersey 
Second Vice President: 

James H. Pickering, Michigan State University 
Executive Secretary: 

Robert E. L. Hacke, Kean College of New Jersey 
Treasurer: 

Jake Kobler, North Texas State University 

Editor: 

Elizabeth W. Cowan, Texas A&M University 
Managing Editor: 

Claude L. Gibson, Texas A&M University 
Coordinator of Affiliates: 

Edward M. Cifelli, County College of Morris 

Past President 

Howard O. Brogan, University of Massachusetts, Amherst 
Board of Directors: 

Paul Bryant, Colorado State University 

Linda Wagner, Michigan State University 

Virginia M. Meehan, West Georgia College 

Donald E. Morse, Oakland University 

Michael F. Shugrue, College of Staten Island, CUNY 
Thomas E. Gaston, Purdue University: 

Barbara Hardy, SUNY, Oswego 

J. Hillis Miller, Yale University 

Elizabeth Turpin, Houston Baptist University 


CEA Regional Presidents 


Caribbean: Barbara Silver-Beck, University of Puerto 
Rico—Rio Piedras 

CCTE of Texas. 
University 

Florida: George R. Kennedy, St. Johns River Community 
College 

Georgia-South Carolina: Gerald M. Garmon, West Geor- 
gia College 

Illinois: Joe Milosh, Northern Illinois University 

Indiana: Erling Peterson, Indiana Central University 

Michigan: Ellen L. Hoekstra, Henry Ford Community 
College 

Mid-Atlantic: Janice Cole, Hood College 

New England: Ann E. Berthoff, University of Mass. 

New Jersey: Keith Slocum, Montclair State College 

New York: Frances F. Dean, Rhode Island College 

North Carolina-Virginia: James Poindexter, James Madi- 
son University 

Northern Plains: Bonniejean Christensen, University of 
North Dakota 

Ohio: Margaret Berry, John Carroll University 

Pacific-Northwest: F. Richard Friedman, Central Oregon 
Community College 

Pennsylvania: Marion Von Rosenstiel, 
College 

Rocky Mountain: James Work, Colorado State University 

South Central: John W. Crawford, Henderson State Univ. 

Southern California: Samuel Bellman, California State 
Polytechnic University 

Tennessee: James W. Thomas, David Lipscomb College 

Texas: Ernestine Sewall, University of Texas at Arlington 

West Virginia: Billy Freeland, Salem College 


Editorial Staff and Policy 


Editor: Elizabeth Wooten Cowan 

Managing Editor: Claude L. Gibson 

Assistant Editor: Vicky Reinke 

The CEA Forum serves the professional and pedagogical 
interests of the association through the publication of 
information and opinion on the state of the profession, 
through the airing of critical problems facing the discipline 
and the positing of possible solutions to these problems, 
and through the discussion of innovations, changes, and 
advancements in the teaching of English in the college and 
university classroom. Manuscripts from association mem- 
bers are welcomed in all areas of professional and peda- 
gogical concerns and should be relatively short (not more 
than 1500 words, preferably), enlightening, and particularly 
applicable to prevalent situations in the profession. Sub- 
missions should be sent to Elizabeth Cowan, Editor, CEA, 
English Department, Texas A&M University, College Sta- 
tion, Tx. 77843 and can be returned only if accompanied §& 
by a self-addressed, stamped envelope. os 


William B. Martin, Tarleton State 


Holy Family 


